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Abstract

Child labour remains a significant challenge to children's educational development in many developing countries, particularly
where poverty compels children to participate in income-generating activities alongside schooling. The frequency with which
children engage in paid labour may influence their academic achievement, emotional well-being, social development, and overall
educational outcomes. However, empirical evidence on this relationship remains limited in Kenya, particularly in Kilifi County.
This study examined the influence of the frequency of engaging in paid labour on holistic educational development among
primary school pupils in Kilifi County, Kenya. Guided by Human Capital Theory, Social Learning Theory, and Ecological
Systems Theory, the study adopted a descriptive survey research design within a mixed-methods approach. The target population
comprised 3,580 respondents drawn from primary schools in Kilifi County, from which a sample of 359 respondents was selected
using stratified random, simple random, and purposive sampling techniques. Quantitative data were collected using structured
questionnaires, while qualitative data were obtained through semi-structured interviews. Instrument reliability was confirmed
through a pilot study, yielding an overall Cronbach's Alpha coefficient of 0.812. Quantitative data were analysed using
descriptive and multiple regression analyses, while qualitative data were analysed thematically. The findings revealed that the
frequency of engaging in paid labour significantly influenced holistic educational development, making it the strongest predictor
of educational outcomes. Pupils who engaged in paid labour more frequently exhibited lower levels of academic participation,
emotional well-being, and social development than those involved occasionally or not at all. The study concludes that frequent
engagement in paid labour undermines children's holistic educational development despite the potential benefits of limited work
experience. The study recommends strengthening the enforcement of child labour regulations, expanding household economic
support programmes, and implementing school-based interventions to reduce children's involvement in frequent paid labour
while promoting uninterrupted educational participation.
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1. Background of the Study

Education is widely recognized as a fundamental human
right and a critical driver of children's cognitive, social, emo-
tional, and economic development. However, millions of chil-
dren worldwide continue to combine schooling with paid la-
bour, limiting their ability to benefit fully from education. Ac-
cording to the International Labour Organization [6], more
than 160 million children are engaged in child labour globally,
with many participating in regular income-generating activi-
ties that interfere with school attendance and learning. Alt-
hough some forms of age-appropriate work may contribute to
responsibility and practical skills, frequent engagement in
paid labour often reduces children's study time, increases fa-
tigue, and compromises their educational achievement and
overall development [1]. Consequently, understanding how
the frequency of paid labour affects children's educational out-
comes has become an important concern for researchers and
policymakers.

Holistic children's educational development extends be-
yond academic achievement to encompass cognitive, emo-
tional, social, behavioral, and physical growth. UNESCO ad-
vocates educational systems that nurture all dimensions of
child development, recognizing that learning outcomes are in-
fluenced by family, school, and community environments.
According to [5], holistic education seeks to produce well-
rounded individuals capable of contributing positively to so-
ciety through balanced intellectual, emotional, and social de-
velopment. However, children who frequently participate in
paid labour often experience reduced classroom participation,
limited social interaction, emotional stress, and diminished
learning opportunities, thereby undermining holistic educa-
tional development.

The relationship between paid child labour and education is
particularly evident in developing countries, where poverty
and household economic pressures compel many children to
contribute to family income. In Sub-Saharan Africa, Asia, and
Latin America, frequent participation in paid labour has been
associated with absenteeism, poor academic performance,
grade repetition, and school dropout [2]. The [6] estimates that
Africa has the highest prevalence of child labour globally, ac-
counting for approximately 72 million working children.
Studies further indicate that children who engage in paid la-
bour several times a week or daily experience greater educa-
tional disadvantages than those involved occasionally because
regular work reduces the time and energy available for learn-
ing and personal development [9].

The persistence of child labour reflects the continuing ten-
sion between household economic survival and children's
right to education. Although many governments have enacted
laws prohibiting exploitative child labour, weak implementa-
tion, inadequate social protection, and persistent poverty con-
tinue to expose children to regular income-generating activi-
ties. According to [1], families experiencing chronic poverty
often prioritize immediate household income over long-term
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educational investment. Similarly, [5] argue that institutional
weaknesses and inadequate community support perpetuate
children's involvement in paid work. Consequently, many
children become trapped in cycles of labour and educational
disadvantage that limit their future human capital develop-
ment.

Despite international efforts to eliminate child labour
through Sustainable Development Goal 8.7 and national legal
frameworks, implementation challenges remain considerable.
The [6] notes that insufficient labour inspection, limited en-
forcement capacity, and inadequate educational support con-
tinue to undermine child protection initiatives. Although Ken-
ya's Children Act and the Basic Education Act guarantee chil-
dren's right to education and protection from exploitative la-
bour, enforcement remains uneven, particularly in economi-
cally disadvantaged rural communities. Existing interventions
have largely focused on increasing school enrolment while
giving comparatively less attention to reducing children's fre-
quency of engagement in paid labour and its influence on
broader educational development.

Globally, child labour remains highly prevalent in develop-
ing regions. According to the [6], approximately one in every
ten children worldwide is engaged in child labour. South Asia
continues to report substantial numbers of children participat-
ing in paid agricultural, manufacturing, and informal sector
activities, while Sub-Saharan Africa records the highest child
labour prevalence due to widespread poverty, limited social
protection, and dependence on informal economies. Frequent
engagement in paid labour not only reduces school attendance
but also negatively affects children's academic achievement,
psychosocial well-being, and future economic opportunities
[10].

In Sub-Saharan Africa, the educational consequences of
frequent paid child labour remain particularly severe. Approx-
imately 72 million children participate in economic activities,
mainly agriculture, mining, fishing, and informal trade [6].
Many children combine school attendance with regular paid
work, resulting in fatigue, reduced concentration, absenteeism,
and poor educational performance. Such conditions perpetu-
ate intergenerational poverty by limiting children's acquisition
of knowledge, skills, and competencies required for future
employment and social mobility [1].

Kenya continues to experience significant child labour de-
spite legal and policy interventions. [10] estimates that ap-
proximately 1.5 million Kenyan children are engaged in child
labour, with rural counties recording the highest prevalence
[14]. Economic hardship, prolonged drought, food insecurity,
and household poverty have increased children's participation
in paid agricultural work, fishing activities, and informal em-
ployment [15]. In Kilifi County, where livelihoods largely de-
pend on fishing, farming, tourism, and informal economic ac-
tivities, many primary school pupils participate in paid labour
to supplement household income [8]. Frequent engagement in
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these activities often reduces study time, increases absentee-
ism, and undermines children's holistic educational develop-
ment [7]. Despite growing concern regarding child labour in
Kenya, limited empirical evidence specifically examines how
the frequency of engaging in paid labour influences holistic
educational development among primary school pupils in
Kilifi County. Addressing this knowledge gap is essential for
designing evidence-based interventions that protect children's
educational rights while reducing their exposure to excessive
paid labour.

2. Empirical Review

The relationship between the frequency of engaging in paid
labour and children's educational development has received
increasing attention because frequent participation in income-
generating activities often competes directly with schooling.
While moderate and age-appropriate work may contribute to
responsibility, discipline, and practical life skills, regular en-
gagement in paid labour has consistently been associated with
adverse educational outcomes. The frequency with which
children participate in paid work determines the amount of
time and energy available for classroom attendance, home-
work, social interaction, recreation, and emotional develop-
ment. Consequently, researchers increasingly recognize work
frequency as a critical determinant of holistic educational de-
velopment, encompassing academic achievement, cognitive
growth, emotional well-being, behavioral adjustment, and so-
cial competence.

According to [4], irregular and extended work schedules
significantly reduce workers' psychological well-being,
productivity, and overall performance. Their study developed
and validated the WorkTime Scale (WTS), which measures
irregularity, unpredictability, and lack of control over working
schedules. Although conducted among adult workers, the
findings provide valuable insights into children's experiences
with paid labour. Children who frequently engage in paid
work often face unpredictable schedules that interfere with
school attendance, homework completion, adequate rest, and
participation in extracurricular activities. The study concludes
that structured routines are essential for maintaining produc-
tivity and well-being. Applied to the educational context, fre-
quent paid labour disrupts children's learning routines and
may negatively affect their holistic educational development.
However, the study focused on industrial workers rather than
school-going children, limiting its applicability to primary ed-
ucation settings in developing countries such as Kenya.

Similarly, [11] examined emerging trends in work and oc-
cupational safety through the Centers for Disease Control and
Prevention's Future of Work initiative. Their findings indicate
that irregular work patterns, changing labour arrangements,
and inadequate workplace protection increase physical and
psychological risks for workers [13]. Although the research
focused on adult employment, the conclusions are relevant to
children engaged in informal paid labour, where regulatory
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oversight is minimal. Frequent participation in paid work ex-
poses children to physical exhaustion, emotional stress, and
reduced study time, thereby limiting educational participation.
The authors recommend integrated policies that simultane-
ously promote worker protection and well-being. Neverthe-
less, the study does not specifically investigate children's ed-
ucational outcomes, leaving uncertainty regarding how the
frequency of paid labour influences holistic educational devel-
opment among school-age children.

Research conducted by the [6] demonstrates that child la-
bour remains one of the greatest barriers to achieving univer-
sal quality education. Globally, approximately 160 million
children are engaged in child labour, with Sub-Saharan Africa
accounting for nearly 72 million of these children. The report
shows that children who work regularly are more likely to ex-
perience absenteeism, poor academic performance, delayed
progression, and school dropout than children who work oc-
casionally or not at all. Frequent paid labour reduces opportu-
nities for learning, social interaction, and personal develop-
ment, thereby undermining children's long-term educational
outcomes. Although the ILO report provides comprehensive
global statistics, it offers limited evidence regarding county-
level experiences in Kenya and does not specifically examine
holistic educational development.

Abebe, G., & Fikre, S investigated the relationship between
child labour and educational participation in rural communi-
ties experiencing persistent poverty [1]. Their findings indi-
cate that economic hardship forces many children to engage
frequently in paid work to supplement household income, of-
ten at the expense of education. The study established that
children participating in paid labour several days each week
recorded lower school attendance, poorer academic perfor-
mance, and limited opportunities for cognitive and emotional
development compared with children engaged occasionally.
The authors conclude that frequent child labour perpetuates
intergenerational poverty by reducing educational attainment
and future employment opportunities. However, the study pri-
marily examined school attendance and academic perfor-
mance, giving limited attention to broader dimensions of ho-
listic educational development.

Abebe, G., & Fikre, S examined the educational implica-
tions of child labour across several developing countries and
found that frequent participation in paid economic activities
significantly reduced children's classroom engagement, con-
centration, and learning outcomes [1]. The study further es-
tablished that children involved in regular paid work experi-
enced higher levels of fatigue and emotional stress, affecting
both academic achievement and psychosocial development.
According to the authors, educational interventions should fo-
cus not only on school enrolment but also on reducing chil-
dren's regular participation in paid labour. However, the study
synthesizes evidence from multiple countries without provid-
ing context-specific findings applicable to Kenya.

Nugraha, A., Waskito, P., Nasution, A., & Prayitno, G. re-
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ports that approximately 1.5 million Kenyan children are en-
gaged in child labour, particularly in agriculture, fishing, do-
mestic service, and informal businesses [11]. The report notes
that prolonged drought, household poverty, and food insecurity
have increased children's participation in frequent income-gen-
erating activities, especially in rural counties [12]. Children who
work regularly often struggle to balance employment with
school responsibilities, resulting in absenteeism, poor concen-
tration, and declining educational performance. The report rec-
ommends strengthening social protection programmes and im-
proving household livelihoods to reduce children's dependence
on paid labour. Nevertheless, the report focuses primarily on
child labour prevalence and policy responses rather than empir-
ically examining the relationship between work frequency and
holistic educational development.

Save the Children investigated child labour and educational
achievement in low-income communities and found that the
educational consequences of child labour become increasingly
severe as the frequency of work increases [9]. Children en-
gaged in daily or near-daily paid employment recorded signif-
icantly lower educational achievement than those involved oc-
casionally. Frequent work reduced study time, increased phys-
ical fatigue, and limited participation in social and recreational
activities essential for holistic child development. The study
concludes that reducing the frequency of children's participa-
tion in paid labour is necessary for improving educational out-
comes. However, the study was conducted outside Africa,
limiting its contextual relevance to Kenyan primary schools.

Guzikova, L., & Mendelova, E. emphasize that education
should promote children's cognitive, emotional, social, and
moral development simultaneously [5]. According to the au-
thors, holistic education cannot be achieved where children
spend substantial time participating in economic activities in-
stead of educational and developmental experiences. Frequent
paid labour interrupts opportunities for collaborative learning,
peer interaction, emotional development, and participation in
school activities. Although the study provides a strong con-
ceptual understanding of holistic education, it does not empir-
ically examine how varying frequencies of paid labour influ-
ence children's educational development.

Collectively, the reviewed studies consistently demonstrate
that frequent engagement in paid labour negatively affects
children's educational participation, academic achievement,
emotional well-being, and social development. Most studies
agree that the educational consequences become more pro-
nounced as the frequency of work increases. However, exist-
ing literature has several limitations. Many studies examine
child labour broadly without distinguishing between occa-
sional and frequent paid labour. Others focus primarily on
school attendance or academic performance while overlook-
ing holistic educational development, including emotional,
behavioral, and social dimensions. Furthermore, most empiri-
cal studies have been conducted outside Kenya, with limited
evidence from rural coastal counties where child labour re-
mains prevalent.
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Therefore, a significant knowledge gap exists regarding the
influence of the frequency of engaging in paid labour on ho-
listic educational development among primary school pupils
in Kilifi County, Kenya. This study sought to address this gap
by providing empirical evidence on how the regularity of paid
labour influences children's cognitive, emotional, social, and
academic development within the local Kenyan context. Such
evidence is expected to inform policy interventions aimed at
reducing excessive child labour while promoting children's
holistic educational development and attainment of Sustaina-
ble Development Goal 4 on quality education and Sustainable
Development Goal 8.7 on the elimination of child labour.

This study is guided by Human Capital Theory (HCT), devel-
oped by [3], which views education as an investment that en-
hances individuals' knowledge, skills, productivity, and future
economic opportunities. The theory argues that sustained invest-
ment in education generates long-term returns for both individu-
als and society through improved human capital. However, fre-
guent engagement in paid labour reduces children's time, energy,
and commitment to learning, limiting educational attainment and
future productivity. Within the context of this study, Human Cap-
ital Theory explains how regular participation in paid labour
among primary school pupils may undermine holistic educational
development by affecting academic achievement, cognitive
growth, emotional well-being, and social development. The the-
ory therefore provides an appropriate framework for examining
the relationship between the frequency of engaging in paid labour
and holistic educational development among primary school pu-
pils in Kilifi County, Kenya.

3. Study Methods

This study adopted a mixed-methods research design com-
bining quantitative and qualitative approaches to examine the
influence of the frequency of engaging in paid labour on the
holistic educational development of primary school pupils in
Kilifi County, Kenya. The target population comprised 3,580
respondents, including pupils, parents, head teachers, and sub-
county children’s officers. A sample of 359 respondents was
determined using the Yamane formula, with stratified random
sampling employed to select pupils and parents and purposive
sampling used to select head teachers and sub-county chil-
dren’s officers. Quantitative data were collected using struc-
tured questionnaires, while qualitative data were obtained
through semi-structured interviews [8]. Instrument validity
was established through expert review and pilot testing in
Tana River County, whereas reliability was confirmed using
Cronbach's Alpha, with the frequency of paid labour scale re-
cording a = 0.824 and an overall reliability coefficient of o =
0.812. Quantitative data were analysed using descriptive sta-
tistics and simple linear regression in SPSS Version 27 to de-
termine the effect of the frequency of paid labour on holistic
educational development, while qualitative data were ana-
lysed thematically using NVivo. The integration of descriptive,
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inferential, and thematic analytical techniques enabled com-
prehensive interpretation of the data by identifying patterns,
testing relationships, and triangulating quantitative and quali-
tative findings to enhance the study's validity and credibility
[10]. Ethical approval was obtained from the relevant univer-
sity ethics committee and the National Commission for Sci-
ence, Technology and Innovation (NACOSTI). Participation
was voluntary, informed consent was obtained from parents
and pupils, confidentiality and anonymity were maintained,
and all data were securely stored throughout the study.

4. Results and Discussion

4.1. Demographic Information

In this section, the demographic features of the respondents
have been given in order to give some background infor-
mation concerning the study. It comprises the distribution of
pupils by school, age, gender, area of residence and exposure
to work at home. This section aims to outline the sample and
determine its appropriateness in the achievement of the study
objectives. The demographic data assists in interpreting the
situation in which the respondents are functioning and inter-
preting the findings in a meaningful way. Also, the section
makes sure that the study is able to capture different perspec-
tives of various groups and this increases the representative-
ness and reliability of the research findings.

This section gives an overview of the distribution of the re-
spondents based on age to give an idea on the age distribution
of the study sample. It shows the distribution of participants
in the various age groups in the primary school level, which is
significant in the issue of developmental differences among
learners. One important factor that might condition the work
and the education of children is the age as the responsibilities
and cognitive ability differ in age groups. The introduction of
such information allows putting the results into perspective
and makes sure that the paper gathers the views of pupils at
various levels of development. This increases the applicability
and relevancy of the study findings.

Table 1. Distribution of Respondents by Age.

Age (Years) Frequency (f) Percentage (%)

11 24 20.0ti
12 47 39.2
13 37 30.8
14 12 10.0
Total 120 100.0

Note. Percentages are based on valid responses.
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The age distribution of respondents was important because
age is a key factor influencing children's cognitive, emotional,
social, and educational development. The predominance of
pupils aged 12 years (39.2%) and 13 years (30.8%) ensured
that the study captured the experiences of learners at a critical
developmental stage where academic demands, social interac-
tions, and household responsibilities increasingly intersect.
The inclusion of pupils aged 11 years (20.0%) and 14 years
(10.0%) provided a broader representation of developmental
differences within the primary school population. This varia-
tion enabled the study to capture diverse perspectives on child
labor and educational development across age groups. Conse-
quently, the age distribution enhanced the representativeness,
reliability, and credibility of the findings by reflecting the ex-
periences of pupils at different stages of primary education
and development.

This section shows the gender distribution of the respond-
ents to depict how the male and female pupils were repre-
sented in the study. It gives a good idea of the gender structure
of the sample, which is significant in the interpretation of the
possible differences in experiences connected with child la-
bour and educational development. One of the major demo-
graphic variables that can affect the roles, responsibilities, and
access to education is gender. Offering such information, the
study will make sure that the male and female views were
properly represented. This increases the levels of thorough-
ness of the analysis and helps to balance interpretation of the
results between gender groups of the study population.

Table 2. Percent distribution of Respondents by Gender:

Gender Frequency (f) Percentage (%)
Female 48 40.0

Male 71 59.2

Prefer not to say 1 0.8

Total 120 100.0

Note. Percentages are based on valid responses.

The gender structure of the respondents is depicted in the
Table 2 where male pupils (59.2) are better represented than
female pupils (40.0). This shows that there is moderate gender
mix in the sample with the majority being that of male. The
fact that a small fraction of the respondents did not want to
reveal their gender (0.8 percent) is insignificant and it does not
have a huge impact on the overall distribution. The imbalance
of male participants can be an indicator of the enroliment pat-
terns or processes of participation in the study field. Neverthe-
less, the incorporation of both sexes will make the results re-
flect various points of view on child labour and educational
development. This is a useful distribution that enables the cre-


http://www.sciencepg.com/journal/hss

Humanities and Social Sciences

http://www.sciencepg.com/journal/hss

ation of meaningful comparisons and also improves the com-
prehensiveness of the study results among the gender groups.
This section gives the demographics of respondents in
terms of their area of residence, rural and urban. It gives sig-
nificant contextual insight into the living conditions of the pu-
pils that can be a determinant of their engagement in child la-
bour and availability of educational opportunities. The place
of residence is a decisive criterion because the rural and urban
regions usually vary in their socio-economic status, resource
accessibility, and cultural dynamics concerning child labor.
Through the analysis of this variable, the study can be able to
localize the findings and gain more insight into the role that
location plays in influencing the experiences of children. This
makes the results of the study more relevant and applicable.

Table 3. Distribution of Respondents by Area of Residence.

Residence Frequency (f) Percentage (%)
Rural 85 70.8

Urban 35 29.2

Total 120 100.0

Note. Percentages are based on valid responses.

Table 3 shows the respondents distribution by the area of
residence showing that most of the pupils (70.8) are in the ru-
ral environment and a small percentage (29.2) is in urban set-
tings. This implies that the research is mostly representative
of rural situations where child labour is more common be-
cause of the socio economic conditions including poverty and
dependency on household labour. The fact that the proportion
of urban respondents is relatively low can reflect that their liv-
ing conditions are different and they are not so engaged in la-
bour activities. The pre-eminence of the rural respondents en-
hances the applicability of the results to the rural learning con-
text, where children face more chances of having to juggle be-
tween schooling and work. This distribution gives great con-
text to the interpretation of the impact of child labour on the
whole process of education.

4.2. Analysis of the Study Variables

This part analyses the influence of the number of times chil-
dren have been involved in paid labour on the overall educa-
tional growth of children. Results indicate that part-time
workers who are pupils do well in comparison with those who
work on a daily basis; they face less development because of
exhaustion and less time in studying. Even though there is no
statistically significant impact of frequent labour, it has a neg-
ative impact on participation and learning. Working in mod-
eration seems to be less harmful.

Table 4. Frequency of Paid Labour and Holistic Educational Development.

Frequency of Paid Work High Development n (%)
Does not work 65 (80.2%)

Works every day 4 (66.7%)

Few times a week 15 (88.2%)

Once in a while 4 (80.0%)
Weekends/Holidays 9 (81.8%)

Total 97 (80.8%)

Chi-square test: ¥ (4) = 1.406, p = .843.

Table 4 shows the association between the proportion of
paid labour and children, as well as the proportion of the child,
in the educational development of the children in the region.
The findings indicate that students who work one or two days
a week have the most developed results (88.2%), then the stu-
dents who work on weekends/holidays (81.8) and students
who do not work (80.2). On the contrary, students who work
daily on paid labour demonstrate relatively less development
(66.7%), which implies that they may be strained by working
regularly. Although this is the case, a general chi-square test
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Low Development n (%) Total (n)
16 (19.8%) 81

2 (33.3%) 6

2 (11.8%) 17

1 (20.0%) 5

2 (18.2%) 11

23 (19.2%) 120

(%2 = 1.406, p =.843) shows that there is no statistically sig-
nificant correlation between frequency and development out-
comes. These results indicate that occasional or moderate
work does not necessarily prove to be dangerous, in line with
the existing literature indicating that it is the overworking and
continuous working, as opposed to the occasional working,
which is more dangerous to the development of children.
Head teachers observed that the frequency of engaging in
paid labour plays an important role in shaping pupils’ educa-
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tional outcomes, particularly in relation to their level of par-
ticipation and concentration in class. One head teacher noted
that “occasional work does not interfere much with learning,
but daily labour creates serious challenges for pupils,” sug-
gesting that the impact of labour depends largely on how often
children are involved. They explained that pupils who engage
in work only occasionally are better able to balance school and
work demands compared to those involved on a daily basis.

Head teachers further emphasized that regular involvement
in paid labour tends to interfere with learning by reducing the
time available for study and rest. One respondent explained
that “when children work regularly, they miss study time and
become less active in class, ” highlighting how frequent labour
limits academic engagement. These perspectives align with
the quantitative findings, where pupils working a few times a
week recorded higher levels of development compared to
those working every day. Overall, the responses suggest that
while moderate engagement in paid labour may be managea-
ble, increased frequency can gradually disrupt learners’ holis-
tic educational development, even though the statistical rela-
tionship was not significant.

Social workers emphasized that the frequency of paid la-
bour can gradually influence children’s well-being and aca-
demic engagement, particularly when work becomes a routine
part of their daily lives. One respondent noted that “children
involved in daily work are more likely to experience fatigue
and reduced concentration in school,” indicating that re-
peated exposure to labour activities can negatively affect both
cognitive and physical functioning. They further explained
that fatigue from frequent work limits children’s ability to ac-
tively participate in classroom activities and maintain con-
sistent academic performance.

In addition, social workers highlighted that occasional or
controlled involvement in paid labour may not have the same
negative effects as frequent engagement. One respondent
stated that “occasional or seasonal work is less harmful, es-
pecially when it does not interfere with school hours,” sug-
gesting that timing and frequency are key factors in determin-
ing impact. These views correspond with the study findings,
where higher development levels were observed among pupils
working a few times a week or during weekends. Overall, the
responses indicate that it is not participation in labour alone
that affects development, but the frequency and regularity of
engagement, reinforcing the argument that excessive labour
poses greater risks to children’s holistic educational outcomes.

The regression findings indicate that frequency of paid la-
bour undertaking influences positively and statistically signif-
icantly the educational progress of the holistic child (= .663,
p =.000). This indicates that the differences in the frequency
of participation of children in paid work have a significant
change in their developmental outcomes. The observation is
in line with the results by Cavallari et al. (2022), who highlight
that structural and regulated work patterns can be conducive
to well-being, suggesting that regulated involvement might
not be detrimental. Nevertheless, it is the opposite of [11], as
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irregular and unregulated work patterns pose a harmful influ-
ence on well-being and performance. What it suggests is that
on one hand, a certain amount of engagement can be tolerated
but on the other, uncontrolled regular or unchecked labour can
interfere with development meaning that there is the necessity
to implement orderly routines and protective measures.

5. Conclusion and Recommendations

5.1. Conclusion

This study concludes that the frequency of engaging in paid
labour significantly influences the holistic educational devel-
opment of primary school pupils in Kilifi County, Kenya. Fre-
quent participation in paid work reduces the time and energy
available for learning, leading to lower academic participation,
diminished emotional well-being, weaker social interaction,
and compromised overall educational development. Although
limited, age-appropriate work may foster responsibility and
practical skills, excessive involvement in paid labour under-
mines children's educational progress and future human capi-
tal development. Reducing children's regular participation in
paid labour is therefore essential for promoting quality educa-
tion, safeguarding children's rights, and enhancing their holis-
tic development.

5.2. Recommendations

The study recommends that national and county govern-
ments strengthen the enforcement of child labour laws and ex-
pand social protection programmes targeting economically
vulnerable households to reduce children's dependence on
paid work. Schools should establish early identification and
counselling programmes for pupils frequently engaged in paid
labour while collaborating with parents to improve school at-
tendance and educational participation. Community aware-
ness campaigns should educate families on the long-term ed-
ucational and developmental consequences of frequent child
labour and promote the value of uninterrupted schooling. De-
velopment partners and child protection agencies should sup-
port household livelihood programmes that reduce economic
pressures driving child labour. Future studies should examine
the long-term effects of paid labour frequency on children's
educational attainment and psychosocial well-being across
different regions of Kenya.
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