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Abstract 

Despite the strategic importance of Technical and Vocational Education and Training (TVET) for skills development and youth 

employability in Ghana, hospitality programmes in Colleges of Education continue to face low and gender-imbalanced 

enrolment, raising critical questions about how programme design shapes students' decisions to enrol and persist. This study 

examined whether course-related drivers (programme attributes) predict hospitality TVET enrolment in selected Ghanaian 

Colleges of Education and whether gender conditions this relationship. An explanatory cross-sectional research design was 

employed. Quantitative data were collected from hospitality students using a structured questionnaire (n = 336; response rate = 

95.5%). Exploratory factor analysis (EFA) validated the course-related factors scale; hierarchical multiple regression tested direct 

and interaction effects. The course-related factors scale yielded four dimensions (i.e., practical and industry-relevant curriculum; 

mentorship, collaboration and community engagement; ethical and communication skills development; and entrepreneurial and 

career advancement support. Regression results indicated that only two aspects of course-related factors significantly predicted 

enrolment, with ethical and communication skills development exerting the strongest effect, followed by practical and industry-

relevant curriculum. Moderation analysis confirmed that gender significantly conditioned the relationship between course-related 

factors and enrolment, with a stronger association among female students. The study extends hospitality TVET enrolment 

research by isolating course-related drivers and evidencing gender-contingent effects in a Colleges of Education context. 
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1. Introduction 

Hospitality programmes in Technical and Vocational Edu-

cation and Training (TVET) are designed to equip learners 

with practical skills that align with employer needs [1]. After 

World War II, UNESCO and the International Labour Organ-

isation (ILO) promoted TVET as a way to grow economies 

and reduce poverty. As education shifted toward lifelong 

learning, TVET became more closely linked to national skills 

development and employability [2]. In Africa, TVET is 

widely seen as a pathway that can reduce youth unemploy-

ment and support economic empowerment [3]. Yet, many 

countries, including Ghana, continue to face low TVET enrol-

ment, which limits these benefits [4]. 

In hospitality TVET, students' decisions to enrol are closely 

tied to what the programme promises for their future careers. 

Career decisions shape learners' life paths [2]. These decisions 

are influenced by personal interests, family and community 

influence, and the wider context around the learner [5, 6]. Re-

search in hospitality and tourism education shows that stu-

dents often look at job chances and expected income [7, 8], 

family influence and location [5, 7], and broader pressures 

such as social expectations, programme reputation, and per-

ceived career prospects [7]. Within this mix, course-related 

factors matter because they provide the "real evidence" stu-

dents look for when judging whether hospitality TVET is 

worth it, such as whether the curriculum is practical, current, 

and aligned with what the industry actually demands [9]. Re-

cent work from Ghana also continues to highlight that stu-

dents' TVET choices are shaped by their perceptions of the 

pathway's value and outcomes [10]. 

However, Ghana's hospitality TVET enrolment remains a 

concern. TVET is recognised for its role in skills development, 

employability, and income generation [2, 11]. However, en-

rolment in Ghanaian colleges of education has been reported 

to be declining, influenced by negative public attitudes and the 

belief that TVET is less respected than academic routes [2, 11]. 

This matters beyond education because low enrolment can 

contribute to shortages of skilled labour needed for national 

development [11]. While teaching resources and infrastruc-

ture constraints are part of this problem [12], course design 

also plays a direct role: students may avoid enrolling when 

curricula are outdated, overly theoretical, or disconnected 

from workplace needs [2]. Evidence from hospitality educa-

tion also shows that practical training and internship experi-

ences build key workplace skills such as communication and 

teamwork, which can shape how students judge the value of a 

programme [11, 12]. In Ghana, concerns about gaps between 

what is taught and what the industry expects continue to be 

raised in hospitality training discussions [13]. 

Gender adds another layer to the enrolment problem. Stu-

dents' education choices are often shaped by cultural beliefs 

about "male" and "female" fields [12, 13]. In Ghana and other 

settings, social and cultural biases, unequal access to support, 

and weaknesses in career guidance can discourage girls from 

some technical areas [12, 13], while social norms may also 

limit boys' participation in fields seen as feminine [12, 13]. 

Across African contexts, girls may face family and commu-

nity resistance when choosing vocational routes, reinforcing 

gender imbalance [13], and even when equity efforts exist, 

changing deeply held attitudes remains difficult [12]. Gender-

related differences can also appear during practical training 

and placements, where students' experiences and perceived 

safety or support may shape how attractive the programme 

feels [13]. 

Despite the importance of course design and gender, gaps 

remain in the literature. Many earlier studies pay limited at-

tention to how tools shape data quality, and include too few 

stakeholders in explaining enrolment decisions [2, 14]. There 

is also limited Ghana-specific evidence that tests how course 

features such as industry relevance, practical training, mentor-

ship, ethics and communication development, and career or 

entrepreneurship support shape enrolment outcomes, and 

whether these relationships differ for male and female stu-

dents [14]. This gap is important because course improve-

ments may not influence all students in the same way, espe-

cially where gendered expectations shape perceptions of pro-

gramme fit and future opportunities. 

Against this background, the present manuscript examines 

how course-related factors influence students' decisions to en-

rol and remain committed to hospitality TVET programmes in 

Ghana, and whether these effects differ by gender. By focus-

ing on course design and delivery (including practical, indus-

try-linked learning and skills development) alongside gender 

differences in enrolment responses, the study aims to generate 

evidence that can guide programme improvement and more 

inclusive recruitment strategies in hospitality TVET. 

2. Literature Review 

2.1. Hospitality TVET Enrolment in Vocational 

Choice Research 

Enrolment into hospitality TVET programmes can be con-

ceptualised as an education choice shaped by perceived pro-

gramme value, expected career outcomes, and enabling con-

straints. In this study, student enrolment goes beyond simply 

joining a hospitality programme. It also includes a student's 

satisfaction with the programme, commitment to continue, in-

tention to complete, and willingness to recommend the course 

to others. This view is supported by well-known explanations 

of why students join, stay, or drop out of higher education pro-

grammes. 

Bean's [15] model suggests that students are more likely to 

continue when they are satisfied with their studies, feel sup-

ported by the institution, and can manage outside pressures 

such as finances and family demands. Astin [16] also argues 
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that students stay longer when they take part actively in learn-

ing through class engagement, campus activities, and interac-

tion with lecturers. Spady [17] explains dropout as a social 

process, where students are more likely to leave if they fail to 

feel connected to the institution's community and peer net-

works. 

Tinto's model brings these ideas together by showing that 

students enter with different backgrounds and goals. However, 

their decision to stay depends on how well they adjust aca-

demically and socially once they join the institution [18-20]. 

When students perform well in coursework and also feel a 

sense of belonging through supportive peer and lecturer rela-

tionships, they are more likely to remain and complete their 

studies [20, 21]. Because hospitality education includes both 

classroom learning and hands-on training, this model fits the 

programme well. Guided by Tinto's model, the present study 

treats enrolment as a continuing process shaped by learner at-

titudes, teaching and learning resources, and course-related 

factors, all of which influence satisfaction, commitment, per-

sistence, and programme advocacy [20, 21]. 

2.2. Course-Related Factors and Enrolment 

Outcomes 

Course-related factors are the parts of a programme that can 

attract students, influence their choice to join, and encourage 

them to stay and finish [22-24]. In hospitality TVET, these 

factors often include practical learning linked to the workplace 

(such as internships, field projects, and simulations), mentor-

ship and teamwork support (from lecturers, alumni, and indus-

try professionals), training in ethics and communication (pro-

fessional behaviour, teamwork, and customer handling), and 

support for careers and self-employment (career guidance, job 

connections, and business start-up skills). 

Extant research shows that students are more likely to choose 

programmes that clearly build job-ready skills and improve 

their chances of employment [25]. In hospitality education, 

hands-on training and strong links with industry are key reasons 

why students enrol [26, 27]. Technology-based learning, in-

cluding simulations, can also improve student confidence and 

interest, which strengthens the programme's appeal [28]. 

Mentorship and supportive relationships also matter. 

Teaching that is friendly, supportive, and trust-building helps 

students feel that they belong, which can increase their will-

ingness to join and remain in a programme [29]. Guidance 

from mentors, alumni, and peers also shapes students' views 

of the programme and can influence enrolment decisions [30, 

31]. In addition, programmes that develop ethics and commu-

nication skills tend to be seen as higher quality because these 

skills are important for hospitality work and improve gradu-

ates' readiness to serve clients professionally [27, 29, 30]. Stu-

dents are also attracted to programmes that support career 

growth and self-employment. Entrepreneurship and innova-

tion training can build confidence and resilience [32], while 

career guidance, placement support, and visible alumni suc-

cess can strengthen students' belief that the programme leads 

to real opportunities [31, 33]. 

Overall, studies agree that practical learning, mentorship, and 

career preparation make programmes more attractive to stu-

dents, mainly because they improve confidence and satisfaction. 

However, most studies focus on satisfaction rather than real en-

rolment decisions, and many are based on single institutions or 

non-TVET settings [28, 29, 33]. There is also limited evidence 

from Ghana on how these course features shape enrolment in 

hospitality-TVET colleges. Few studies test, using strong quan-

titative methods, how course design affects behaviours like ap-

plying, accepting admission, and staying in the programme. In 

addition, gender differences are rarely examined, even though 

hospitality education often shows uneven participation patterns. 

For these reasons, this study examines how course-related fac-

tors influence student enrolment in hospitality programmes in 

Ghana's Colleges of Education and tests whether gender 

changes these relationships. 

2.3. Moderating Role of Gender in the Link 

Between Course Factors and Enrolment 

Course features such as practical learning, strong links with 

industry, flexible study options, recognised certificates, and 

support for self-employment can make a programme look 

more valuable to students. However, male and female students 

may not react to these course features in the same way, so gen-

der can shape how course design influences enrolment. 

Studies show that women are more likely to join and stay in 

programmes when the course provides clear career paths, 

well-organised practical training, and placements that feel safe 

and supportive. When what is taught does not match what hap-

pens in real workplaces, women's interest and participation of-

ten reduce [34, 35]. This suggests that women's enrolment de-

cisions are strongly influenced by whether the programme 

feels job-focused and whether practical training is well man-

aged. Research also shows mixed results on how gender af-

fects responses to entrepreneurship training and related sup-

port. For example, one study found that among young people 

in Bangladesh, women were less likely than men to turn social 

support into an intention to start a business [36]. In China, an-

other study found that links between readiness for career 

change and confidence in starting a business were stronger for 

men [37]. However, a study of engineering students in India 

found no clear gender differences in how entrepreneurship ed-

ucation shaped intentions [38]. These mixed findings suggest 

that gender effects depend on the setting and how the course 

is designed, and that gender may strengthen or weaken how 

entrepreneurship support influences enrolment and continua-

tion. Some course requirements can also affect women more 

than men. Programmes that require travel for internships or 

off-campus training may discourage women because of family 

responsibilities or restrictions on movement [39]. Designing 

practical training with local placements, flexible schedules, or 
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online options can reduce these barriers and make pro-

grammes easier for women to access. 

Even though these studies offer useful insights, there is still 

limited evidence on how gender changes the link between 

course features and enrolment, especially in hospitality pro-

grammes in Sub-Saharan Africa, such as Ghana. In addition, 

many studies focus on students' intentions rather than what 

students actually do. This study goes further by examining en-

rolment orientation, which includes students' commitment, 

satisfaction, and willingness to recommend the programme, as 

close indicators of whether students will stay and succeed in 

hospitality education. 

3. Methodology 

3.1. Research Design 

An explanatory cross-sectional research design was em-

ployed in this study. It is a study approach used when a re-

searcher wants to explain why something happens by testing 

whether one factor is linked to another. Instead of stopping at 

"what is happening," it focuses on "what is driving it" by exam-

ining relationships between variables using organised data col-

lection and statistical testing [40]. For this study on course-re-

lated drivers of hospitality TVET enrolment, an explanatory de-

sign fits because the key interest is not only describing enrol-

ment patterns, but testing whether course factors such as teach-

ing approach, course content, learning resources, practical ex-

posure, assessment style, career guidance, and perceived course 

value are connected to students' willingness or decision to enrol. 

This aligns with the idea that quantitative research can test rela-

tionships among variables using measured data. It is also espe-

cially useful for a gender-moderated analysis because explana-

tory studies can go one step further and test whether the strength 

of a relationship changes across groups [41]. In this case, the 

study can test whether course-related drivers influence enrol-

ment in the same way for male and female students, or whether 

the influence is stronger for one group than the other. 

3.2. Population and Sampling 

The quantitative population comprised hospitality students 

in selected Ghanaian Colleges of Education. Stratified proce-

dures supported representation by college and year of study. 

A total of 352 questionnaires were distributed, and 336 valid 

questionnaires were analysed (response rate = 95.5%). 

3.3. Measures 

Course-related factors were measured using multi-item 5-

point Likert scales capturing practical exposure, curriculum 

relevance, ethics/communication development, and entrepre-

neurship/career support. Hospitality TVET enrolment was op-

erationalised as an enrolment orientation/enrolment-related 

outcome scale. Gender was coded as a binary moderator (fe-

male vs male). 

3.4. Validity and Reliability 

EFA (principal component extraction with varimax rotation) 

assessed construct validity. Sampling adequacy was con-

firmed using KMO and Bartlett's test. Internal consistency re-

liability was assessed using Cronbach's alpha with the 0.70 

threshold [43-45]. 

3.5. Data Analysis 

Descriptive statistics summarised respondent characteris-

tics. Multiple regression tested the direct effects of the four 

course-related dimensions on enrolment. Moderation was 

tested using hierarchical regression with an interaction term 

(course-related factors × gender), consistent with standard in-

teraction testing procedures [36, 39, 42]. 

4. Results 

4.1. Demographic Characteristics 

Gender distribution showed that 80.4% of respondents were 

female and 19.6% were male (Table 1). Most respondents 

were aged under 25 years, with 50.9% aged 20–24 and 35.4% 

below 20. The majority were in their second year (37.8%) or 

third year (31.8%). 

Table 1. Demographic Profiles of Respondents. 

Demographic variable Category N % 

Gender Female 270 80.4 

 Male 66 19.6 

Age group Below 20 years 119 35.4 

 20–24 years 171 50.9 

 25–29 years 38 11.3 

 30 years and above 8 2.4 

Year of study First year 52 15.5 

 Second year 127 37.8 

 Third year 107 31.8 

 Fourth year 50 14.9 

Note. N = 336 
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4.2. Measurement Model Validation: Course-related Factors Scale 

EFA results supported factorability (KMO = 0.804; Bartlett’s test p < 0.001) (Table 2). 

Table 2. Rotated Factor Structure of Items Measuring Course-Related Factors. 

Extracted Factor 

Component 

1 2 3 4 

Factor 1: Practical and Industry-Relevant Curriculum     

The courses include modules focused on sustainable practices and environmental impact. 0.753    

The courses provide exposure to real-world projects and industry partnerships. 0.680    

The institution offers support for students to engage in research and innovation activities. 0.614    

The institution offers opportunities for interdisciplinary learning and collaboration. 0.585    

The institution provides access to career counselling and guidance services. 0.516    

The courses include practical simulations and real-life case studies for a hands-on learning experience. 0.500    

Factor 2: Mentorship, Collaboration and Community Engagement     

The institution encourages participation in community service and outreach programs related to the field 

of study. 
 0.659   

The institution provides access to relevant certifications and professional development.  0.659   

The institution offers mentorship programs connecting students with industry professionals.  0.658   

The courses provide opportunities for collaborative projects with peers.  0.531   

The courses integrate emerging technologies and industry-relevant innovations.  0.526   

Factor 3: Ethical and Communication Skills Development     

The institution offers language courses or communication skills training alongside technical subjects.   0.668  

The courses include modules on ethical practices and social responsibility in the chosen field.   0.657  

The courses offered provide opportunities for the practical application of knowledge.   0.635  

The institution provides access to research opportunities and academic conferences.   0.522  

Factor 4: Entrepreneurial and Career Advancement Support     

The institution offers support for students interested in entrepreneurial ventures.    0.720 

The courses are regularly updated to align with industry trends and advancements.    0.710 

The institution facilitates networking events with alumni and industry experts.    0.572 

The institution provides support for students interested in pursuing further education in the same field.    0.556 

Note. Extraction Method: Principal Component Analysis. Rotation Method: Varimax with Kaiser Normalisation. KMO measure of sampling 

adequacy = 0.804. Bartlett’s test of sphericity (p-value) = p < 0.001 

The four extracted dimensions were labelled: (i) Practical 

and Experiential Learning Opportunities; (ii) Industry-Rele-

vant Curriculum Content; (iii) Ethical and Communication 

Skills Development; and (iv) Entrepreneurial and Career Ad-

vancement Support. They had eigenvalues > 1 and collec-

tively explained 54.79% of total variance (Table 3). 

Table 3. Total variance explained (course-related factors). 

Component % Variance Cumulative % 

1 25.50 25.50 
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Component % Variance Cumulative % 

2 11.66 37.16 

3 9.27 46.43 

4 8.36 54.79 

4.3. Regression Results: Direct Effects of 

Course-related Factors on Enrolment 

Results in Table 4 show that the model explained 38.7% of 

the variance in hospitality TVET enrolment (R² = 0.387). The 

overall model was statistically significant (F = 52.290, p < 

0.001). The practical and industry-relevant curriculum had a 

significant positive effect (β = 0.257, t = 4.483, p < .001). This 

finding showed that courses emphasising sustainability, in-

dustry partnerships, and practical case studies strongly en-

courage enrolment. In addition, mentorship, collaboration, 

and community engagement were positive but not statistically 

significant (β = 0.115, t = 1.911, p = .057). While students 

value mentorship and collaboration, their influence on enrol-

ment decisions was weaker and fell just short of statistical sig-

nificance. Ethical and communication skills development 

emerged as the strongest predictor (β = 0.315, t = 5.643, p 

< .001). This finding underscored the importance of modules 

on ethics, language, and communication in motivating stu-

dents to enrol. Moreover, support for entrepreneurial and ca-

reer advancement did not have a significant effect (β = 0.061, 

t = 1.116, p = .265). Although entrepreneurial training and net-

working are valued, they may not directly drive students’ ini-

tial decision to enrol. 

Table 4. Regression coefficients (course-related factors → enrolment). 

Predictor B SE Beta T P 

(Constant) 1.020 0.194  5.247 <.001 

Practical and Industry-Relevant Curriculum 0.267 0.060 0.257*** 4.483 <.001 

Mentorship, Collaboration and Community Engagement 0.106 0.056 0.115 Ns 1.911 .057 

Ethical and Communication Skills Development 0.305 0.054 0.315*** 5.643 <.001 

Entrepreneurial and Career Advancement Support 0.055 0.049 0.061N. s 1.116 .265 

Note. Dependent Variable: Student Enrolment. R = .62, R² = .39, Adj. R² = .38. F = 52.3, p < .001. Levels of Significance: *p < .05. **p < .01. 

***p < .001. N.s-Not Significant 

4.4. Moderation Results: Gender as a Moderator 

The interaction term was statistically significant (B = 0.380, p < 0.001), confirming that gender moderates the influence of 

course-related factors on enrolment (Table 5). 

Table 5. Moderation model (course-related factors × gender → enrolment). 

Predictor B SE T p 

Constant 3.57 0.95 3.76 .00 

Course-Related Factors (CRFs) 0.02N. s 0.25 0.08 .93 

Gender (Gr) -1.35* 0.51 -2.66 .01 

CRFs × Gender (Interaction) 0.38*** 0.13 2.88 <.001 

Note. Model Summary: R = .62, R² = .38, F (3, 332) = 68.94, p < .001. Interaction Test: ΔR² = .02, F (1,332) = 8.29, p < .001. Levels of 

Significance: *p < .05. **p < .01. ***p < .001. N.s-Not Significant 

The conditional plot indicates a steeper positive slope for female students, suggesting a stronger translation of programme 

attributes into enrolment among females (Figure 1). 
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Figure 1. Conditional Plot Showing the Moderating Effect of Gender on the Link Between Course-Related Factors and Student Enrolment. 

5. Discussion and Conclusions 

5.1. Influence of Course-related Factors on 

Student Enrolment 

The results show that course-related factors play an im-

portant role in attracting students to hospitality programmes. 

Overall, these factors explained 38.7% of the differences in 

student enrolment (R² = 0.387, p < .001). The strongest course 

features were training that builds ethical behaviour and com-

munication skills (β = 0.315, p < .001) and a practical curric-

ulum that matches industry needs (β = 0.257, p < .001). Men-

torship, collaboration, and support for entrepreneurship also 

had positive links with enrolment, but they influenced enrol-

ment less strongly. This pattern supports earlier work showing 

that good course design, strong communication training, and 

relevant content increase students' satisfaction and commit-

ment [29]. It also matches evidence that programme relevance, 

mentoring, and institutional reputation shape students' pro-

gramme choices in hospitality and higher education [30, 26]. 

The findings suggest that students are especially drawn to 

hospitality programmes that clearly build work readiness. Stu-

dents appear to value courses that help them develop profes-

sional behaviour, communicate well with clients, and act re-

sponsibly in work settings. This aligns with research showing 

that skills development is a major reason why students find a 

programme attractive [25]. It also reflects hospitality studies 

reporting that practical and technology-supported learning ex-

periences that build confidence can increase satisfaction and 

intention to enrol [28]. In other words, when students believe 

a programme will equip them with real skills that employers 

want, they are more likely to choose it. 

The weaker influence of entrepreneurship and career ad-

vancement support may be because these areas are not always 

clear or visible to students at the point of enrolment. Some 

programmes introduce mentorship and entrepreneurship train-

ing later, so students may not see them as decisive when ap-

plying. This fits research suggesting that entrepreneurship ed-

ucation is valuable for building creativity and resilience, but it 

may not be the main reason students enrol [32]. Other studies 

also show that course quality and career fit tend to shape en-

rolment decisions more strongly than broader social influ-

ences [31, 33]. In the Ghanaian context, where hospitality ed-

ucation can be costly, and students may worry about job secu-

rity, many learners may prefer programmes that promise 

clearer employment outcomes rather than taking on the risks 

associated with entrepreneurship. 

These results also fit well with the study's guiding ideas. 

Social Cognitive Career Theory explains that learners choose 

programmes when they believe they can succeed and when 

they expect good outcomes such as employability and confi-

dence [46]. The strong effect of ethical and communication 

training suggests that students expect these skills to improve 

their chances of getting jobs and performing well. Resource 

Dependency Theory also helps explain the results by showing 

that a strong curriculum and good delivery are valuable insti-

tutional assets that make programmes more attractive to stu-

dents [47]. The Theory of Planned Behaviour further supports 

these results because students are more likely to enrol when 

they hold positive views about the programme, believe it will 

help them gain strong skills, and feel supported by the institu-

tion and their environment [48]. In this case, mentorship may 

contribute by offering encouragement, but its influence on the 

enrolment decision appears smaller than the influence of cur-

riculum quality and practical skill development. 

Overall, this study adds evidence that course content and 
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how it is delivered matter greatly for hospitality TVET enrol-

ment. It shows that course-related factors such as ethics, com-

munication, and industry relevance do not just influence sat-

isfaction; they directly shape enrolment decisions, with ethical 

communication training and practical curriculum design hav-

ing the strongest effects. This extends earlier work that often 

relied mainly on qualitative accounts by showing, with num-

bers, which course features matter most for enrolment in hos-

pitality TVET settings [27, 26]. The results highlight the im-

portance of designing hospitality programmes that are practi-

cal, industry-focused, and clearly build professionalism, eth-

ics, and employability. 

5.2. Moderating Role of Gender in the Effect of 

Course-related Factors on Enrolment 

The results show that gender changes how strongly course-

related factors influence enrolment in hospitality programmes. 

For male students, course-related factors had a clear positive 

effect on enrolment (B = 0.40, SE = 0.12, t = 3.35, p < .001). 

For female students, the effect was much stronger—almost 

double (B = 0.78, SE = 0.06, t = 13.98, p < .001). This means 

that although both groups respond positively to course fea-

tures, female students are more likely than males to base their 

enrolment decisions on what the course offers, especially 

practical and industry-relevant content, mentorship opportu-

nities, communication skills training, and clear career or en-

trepreneurship support. 

These findings suggest that strengthening course quality 

and making programmes clearly linked to work opportunities 

can be an effective way to improve female enrolment and also 

help female students remain in the programme. In practice, 

colleges can place more emphasis on industry connections, 

structured mentorship, and clear career pathways to support 

women's participation and reduce gender gaps in hospitality 

TVET. 

The results are consistent with studies showing that wom-

en's participation in hospitality and technical programmes in-

creases when courses are practical, well supported, and deliv-

ered within safe and encouraging learning environments [34, 

35]. They also reflect concerns that mismatches between cur-

riculum and industry, especially around placements and in-

ternships, can discourage women, particularly when these ex-

periences seem unsafe or socially restrictive [39]. Evidence on 

gender differences in entrepreneurship-related support is 

mixed across countries. For example, some studies found 

weaker links between support and entrepreneurial intention 

for women [36], while others reported stronger entrepreneur-

ship-confidence effects for men [37], and some found no clear 

gender differences [48]. This suggests that gender differences 

often depend on context and how programmes are designed. 

In the Ghanaian hospitality context, where practical place-

ments are central, the stronger response among female stu-

dents implies that mentorship, supportive course structures, 

and well-managed placements can reduce common barriers to 

women's participation. Overall, these results add evidence that 

in hospitality TVET settings, improving course relevance, 

mentorship, and professionalism-focused training is particu-

larly important for motivating and sustaining female enrol-

ment. 

6. Managerial Implications 

Colleges can improve hospitality TVET enrolment and re-

tention by strengthening how programmes prepare students 

for real work. First, they should provide well-planned, practi-

cal learning through regular skills sessions, internships, and 

attachments, and build steady partnerships with hotels, restau-

rants, and other hospitality organisations so that every student 

gets meaningful workplace exposure. Second, curriculum 

teams should work closely with industry when reviewing or 

updating courses, so that what is taught matches the skills em-

ployers expect and the roles graduates are likely to enter. Third, 

programmes should treat ethics, communication, and profes-

sional behaviour as core parts of training, teaching them 

clearly and assessing them the same way other key skills are 

assessed. Fourth, colleges should improve support for career 

growth by offering mentorship, linking students to alumni, 

and creating connections to business support centres or organ-

isations that help students who want to start hospitality-related 

businesses. Finally, recruitment should speak to both men and 

women by showing a wide range of hospitality career paths 

and directly addressing stereotypes that may discourage male 

students from enrolling. 

7. Limitations and Further Research 

First, self-reported measures may introduce common-

method bias; future studies could integrate administrative en-

rolment records and longitudinal designs. Second, the gender 

imbalance in the sample suggests the need for more gender-

balanced samples or multi-group models with measurement 

invariance testing. Third, the context was limited to selected 

Colleges of Education; comparative research across TVET in-

stitutions and regions would improve generalisation. Future 

studies could also examine additional moderators such as so-

cio-economic background, prior hospitality exposure, and in-

stitutional resource differences. 

Abbreviations 
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