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Abstract: Leadership science and art is a core course in management disciplines. Its goal is to cultivate students'
leadership quality and management ability, with strong practicality, flexibility and artistry. Situational simulation teaching
method has changed the limitations of traditional teaching method, such as teacher-centered, students' mechanical learning
and lack of participation. Through situational creation, role playing, team cooperation, peer review and teaching feedback, it
can effectively improve students' initiative, sense of substitution and team consciousness, and is suitable for leading science
and art course teaching. Situational simulation teaching method includes three steps: pre-class preparation, class
presentation and after-class summary. This paper introduces the design and implementation process of situational
simulation teaching of leadership science and art based on the case of Nujiang hydropower development in China. Feedback
from teaching activities shows that situational simulation teaching helps to improve students' comprehensive quality and
increase students' satisfaction. The paper points out that the teaching effect of situational teaching method depends on
careful pre-class preparation, class display and after-class summary. Teachers should play the role of "chief director" and

guide and summarize in time.
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1. Introduction

Traditional teaching method is a teaching method with
the ultimate goal of imparting knowledge. It emphasizes
the leading role of teachers and the systematic
transmission of knowledge. It is a teacher-centered,
knowledge-centered and class-centered teaching mode.
There is no denying that this traditional teaching mode can
directly, efficiently and mass impart knowledge and give
full play to the leading role of teachers, which contributes
to the rapid cultivation of knowledge-based and inherited
talents. However, with the development of the times and
the continuous changes of social needs, the limitations of
traditional teaching methods in comprehensive quality
education and innovative talents training, and in practical,
flexible and artistic courses such as leadership science and

art, are increasingly apparent [1].

1.1. "Indoctrination" Teaching Mode of Students Learning
Initiative is Insufficient

The typical representatives of traditional teaching mode
are Herbart's "transmission-reception teaching mode" and
Kailov's "five-link teaching mode". Its greatest feature is the
indoctrination of knowledge, while students are used as
containers [2]. Under the traditional teaching mode, teachers
are the center and main body of teaching activities, playing
the role of knowledge giver while students are the passive
recipients of knowledge. The whole teaching activity in the
classroom is centered on teachers. Classroom teaching is
basically about teachers' teaching, writing on the blackboard,
students listening and taking notes. In the whole teaching
process, the students are in a passive listening state, lacking
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participation and learning initiative. This indoctrination
teaching mode seriously ignores students' autonomy, making
students passively accept knowledge in a boring classroom
atmosphere, and gradually forming the bad habit of relying
on teachers, not asking questions, not thinking, not daring to
question [3]. It is not conducive to stimulating the enthusiasm
of students in learning and cultivating the spirit of active
learning.

1.2. The Lack of the Sense of Substitution in Cultivating
Leaders' Thinking

Leadership Science and Art is a practical, flexible and
artistic course [4]. It is far from enough to rely only on
teachers to spoon-feed basic theoretical knowledge for the
cultivation of students' leadership thinking and the
improvement of management ability [5]. The traditional
teaching method focuses on teachers' teaching, that is,
"teachers speak and students listen". Through rote learning
and mechanical learning, students can only learn theoretical
knowledge from books. However, there is a lack of in-depth
understanding of knowledge, what kind of knowledge to use
in what situation and how to use knowledge to solve practical
problems. In addition, the traditional teaching method lacks
teacher-student interaction and students' participation in the
whole teaching process. The teaching mode of "emphasizing
theory and neglecting practice”" and "emphasizing teaching
and neglecting participation" lacks leadership situations,
which makes it difficult for students to personally experience
and seriously lacks the sense of substitution in cultivating
students' leadership thinking [6].

1.3. The Lack of Training Students'’ Sense of Teamwork

The traditional teaching method is "knowledge-based"
rather than "student-based" teaching, and students have
become containers for receiving knowledge, rather than
life subjects with personality, thus losing the overall care
for all-round development. Traditional teaching methods
are single, and "three ones" (a textbook, a blackboard
and a piece of chalk) run through the whole teaching
activity all the time. In addition, students' dominant
position in learning has been neglected, resulting in
teachers "solo" in the whole teaching process, and
students can only become independent "audiences". In
the whole teaching activities, students are often listeners,
passively accepting one-way knowledge transmission
and lacking a two-way interactive simulation practice
platform. The two-way interaction here is not only the
interaction between teachers and students, but also the
interaction between students. This kind of practical
interaction is an important cornerstone to cultivate
students' team cooperation consciousness, and traditional
teaching method is precisely due to the lack of this kind
of two-way interaction, resulting in insufficient
cultivation of students' team cooperation consciousness

[7].

2. The Advantages of Situational
Simulation Teaching Method in
Applying Leadership Science and Art
Courses

Situational simulation teaching method refers to that
teachers combine theory with practice, "teaching" and
"learning" by creating simulation situations, and "teaching"
and "learning" are mutually dependent to form a viable
classroom system, thus forming a student-oriented classroom
teaching with humanistic care [8]. It has a high degree of
practicality and two-way interaction that traditional teaching
methods cannot achieve. This kind of experience teaching
method can enable students to be personally present and
strengthen students' sense of substitution; Fully mobilize the
enthusiasm, initiative and creativity of students; Let students
cultivate cooperation consciousness and team spirit in team
participation. This is the strong advantage of situational
simulation teaching method in the application of leadership
science and art courses.

2.1. Role-playing, to Mobilize the Initiative of Students

Situational simulation teaching activities are generally
carried out through role playing. Teachers create simulated
real scenes by selecting real situational materials that match
the teaching content, create a real environment atmosphere,
and then let students play different roles in the situation.
Different from the traditional teaching method, situational
simulation teaching method focuses on students, and the
whole teaching process revolves around students and
focuses on students' participation, highlighting students'
dominant position. The creation of situations and the role-
playing enable students to participate in teaching activities
throughout the process and to carry out multi-dimensional
interactive learning, thus greatly improving students'
participation [9]. This practical, interactive and
comprehensive teaching method is very lively and
interesting, which can fully stimulate the enthusiasm of
students and effectively mobilize their autonomy in
learning.

2.2. Immersive, to Strengthen Students' Sense of
Substitution

Situational simulation teaching method is different from
traditional teaching method, it is a typical personal
experience teaching method. Based on a possible event in
reality, teachers use props to create a situational
environment and carry out a high degree of simulation to
move scenes that only occur in reality to the classroom,
providing a practical platform for students. In this near-real
environment, through role-playing, students will be
personally present and their sense of learning will be
strengthened [10]. Through personal participation and
experience, students can substitute the theoretical
knowledge they have learned into practice for testing, thus
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deepening their understanding and application of theoretical
knowledge [11]. This immersive sense of substitution is an
important medium to deepen students' understanding of the
theoretical knowledge of leadership science and cultivate
students' leadership thinking. It is also the advantage of
situational simulation teaching method applied to leadership
science and art courses.

2.3. Team Participation, to Train Students'’ Sense of
Cooperation

Situational simulation teaching abandons the one-way
transmission of knowledge in traditional teaching and
focuses on two-way interaction, which includes interactive
cooperation among students. In the situational simulation
teaching activities, the students are divided into several
groups, and each group member carries out division of labor
and cooperation to play its own role. In the preparation
process of the exercise, the team members cooperate and
work together to complete the teaching task, communicate
with each other, understand each other and cooperate with
each other, and to realize the teaching goal. This process

—

Pre-class preparation

Classroom display

makes students feel the sense of collective honor, improves
the students' team consciousness and cooperation
consciousness, and enhances the students' cooperation spirit
and tacit understanding [12]. Situational simulation teaching
method is practical and interactive, which gives students the
opportunity to participate in teaching activities, provides a
platform for team participation, and provides an effective
way to cultivate students' cooperative consciousness and
team spirit.

3. General Process of Situational
Simulation Teaching Method

Situational simulation teaching method includes many
specific forms, including role-playing, non-leading group
discussion, conversation, management games, etc. However,
its operation process is generally divided into three stages,
including three steps [13]: preparation before class, class
presentation and after-class summary. As shown in figure 1.

=

After-class summary

Teacher preparation: Teacher:

* Clear teaching
content and goals

* Organize classroom

* Design simulation scenarios * Time

* Design score sheet * Record score

* Compose task book

display and maintain order

* Consultation and guidance

Students:

* Students discuss and
exchange feelings with each other

* Students evaluate the teaching effect
* Student feedback and suggestions

* Insufficient writing experience
and self-summary

* Describe and post tasks

* Group students students:

Student preparation: and role assignment

X i i
Theoretical knowledge preparation your character

* Do presentation in group order

* Introduction background

* Seriously demonstrating

Teacher:

* Comment on the entire process
and student performance, pointing
out the good aspects and areas for improvement.

* A comprehensive summary of the
entire presentation process, student
performance, teaching effectiveness,
student feedback, etc.

* Situation and character analysis

* Identify the shortcomings of

* Assignment of roles
within the group

* Line preparation

N
Pre-drill to the rating table

Students to be shown:

* Prepare for presentation on stage

* Score the display team according

each link and seek ways to
improve and perfect it.

Figure 1. General process of situational simulation teaching method.

3.1. Preparation Before Class

3.1.1. Teacher Preparation

According to the teaching objectives and teaching contents,
teachers design simulated situations that match the teaching
contents. According to the investigation content, the scoring
index is designed and the scoring table is made. Simulate the

teaching process based on the whole situation and write the
task book. Explain the task and process of situation
simulation to the students and issue the task book. Finally,
divide the students into groups and form a team.

3.1.2. Students Preparation
After understanding the simulated situation task, the
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students combine the teaching contents and objectives to
prepare the basic theoretical knowledge. Analyze the
background and role of the situation and assign roles in the
group. All the role players coordinate with each other and
prepare their own lines. Carry out the pre-exercise before the
class presentation, so that the whole demonstration process
can proceed smoothly.

3.2. Classroom Display

3.2.1. The Role of Teacher

Organize teaching activities to maintain good classroom
order. Let the students show on stage one by one
according to the group order and time them. During each
group of presentations, key nodes and students'
performance were recorded and scored accordingly. In
addition, to control the whole process, do a good job of
consultation and guidance.

3.2.2. Role Interpretation

The students on the stage pay attention to their group order
and get ready to play in advance. When performing on stage,
the group leader will first brief everyone on the background
and the roles played by each member. After that, all the role
players should devote themselves to their roles and try their
best to achieve the best performance.

3.2.3. Peer Evaluation

Students to be shown should pay close attention to their
playing sequence and be ready to play at any time. In
addition, students who carefully watched the demonstration
on stage were graded according to their performance, such
as words and deeds, knowledge application, overall effect,
etc., and the deficiencies and outstanding points were
recorded.

3.3. Summary After Class

3.3.1. Students' Feedback

After the class presentation, students' feedback information
should be collected in time. Let the students discuss with
each other and exchange their feelings. And to evaluate the
effect of this teaching activity, and put forward their own
opinions and suggestions. According to the whole process
and self-expression, write the experience, summarize the
deficiencies and submit PPT case report.

3.3.2. Teacher's Comments

According to the students' performance in class, comment
on each group and point out the aspects of each group's good
performance and the areas for improvement. Based on the
students' feedback, opinions and suggestions, enthusiasm for
participation, teaching effect, etc., a comprehensive summary
of the whole situation simulation teaching process is carried
out to find out the shortcomings of each link and find out the
improvement methods.

4. Application of Situational Simulation
Teaching Method: Based on the Case
of "Nujiang River Hydropower
Development' in China

4.1. Case Scenario Description

Nujiang River is one of the major rivers in southwest
China, also known as Lujiang River. It originates from
Gyerepatagi at the southern foot of Tanggula Mountain on
the Qinghai-Tibet Plateau. It goes deep into the Qinghai-
Tibet Plateau, from northwest to southeast of the First Gulf
of Nujiang River, obliquely crosses the flat shallow valley in
eastern Tibet, flows southward into Yunnan Province, passes
through Nujiang Lisu Autonomous Prefecture, Baoshan City
and dehong autonomous prefecture, flows into Myanmar, is
renamed salween, and finally flows into the Andaman Sea in
the Indian Ocean. The middle and lower reaches of the
Nujiang River, with abundant and stable runoff, large drop,
convenient transportation and good development conditions,
are rich in hydropower resources and have better
development conditions. They are also one of China's
hydropower energy bases yet to be developed. Since 2003,
due to serious disputes between ecological environment
protection and hydropower development, Nujiang River
hydropower development has become the focus of attention
from the outside world, triggering a fierce debate on the
issues of "construction" and "prudent construction".

Based on the background of the case, it is assumed that the
Yunnan provincial government will hold a "symposium on
hydropower development in the Nujiang river basin", in
which all students will play roles and simulate the exchange
process of the symposium.

4.2. The Situation Simulation Process

4.2.1. Preparation Before Class

(1). Case materials and situation design

The teaching content of this course is leadership art, and
the selected case materials are derived from the real events in
China's reality and conform to the teaching content and
students' actual life. The situation is set in the form of a
symposium. Movable desks and chairs in the classroom can
be used to create a live atmosphere for the symposium,
enhance students' sense of substitution and stimulate students'
interest in participation.

(2). Role setting

The role setting of the "Symposium on Hydropower
Development in Nujiang River Basin" includes government

officials, non-governmental environmentalists, experts
supporting hydropower development, experts opposing
hydropower  development, hydropower development

companies and local villagers. The role setting is reasonable
and each is closely related to life. The viewpoints and
positions of each role are shown in Table 1:
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Table 1. Position of Various Roles in Symposium on Hydropower Development in Nujiang River Basin!"

Serial number Role Role position
The environment needs protection and the economy needs development. Listen to the
1 Government officials opinions of all parties, maintain order, take over the overall situation and coordinate

all parties [14].

Private environmentalists

Experts supporting hydropower development
Experts Opposing Hydropower Development
Hydropower Development Corporation

AN AW

Local villagers

Opposition to Nujiang Hydropower Development or Careful Development (option 1)
Support Nujiang Hydropower Development

Oppose Nujiang Hydropower Development

Support Nujiang Hydropower Development

Support the development to shake off poverty and become rich or oppose the
development and protection of homeland (option 1)

(3)."Scoring Form" and "Feedback Form for Teaching
Activities" Design

The content of this teaching is leadership art, and the
teaching goal is to enable students to master the basic
theoretical knowledge of leadership art, including the art of
leadership motivation, the art of leadership language and the
art of leadership balance, and to cultivate students' leadership
thinking and management ability. According to the teaching
content and objectives, as well as the cultivation of students'
comprehensive quality, and considering the teaching effect
and other factors, the scoring index is designed, including the
mastery degree of basic theoretical knowledge, language
expression, thinking and cutting-in points, team cooperation,
overall display effect, etc. Feedback indicators of students'
teaching activities include deepening their understanding and
mastery of theoretical knowledge, stimulating their interest
and enthusiasm in learning, strengthening their ability to
analyze and deal with problems, enhancing their team
cooperation ability, stimulating their initiative and creativity,
cultivating leaders' thinking and application ability, and
overall teaching satisfaction, etc. Among them, the "scoring
table" is shown in Table 2, and the "teaching activity
feedback table" is shown in Table 3.

Table 2. Scoring Table.

Leadership Science and Art Course Group ()

record the key points in the show process
Scoring Index (20 points for each item)
Degree of mastery of basic theoretical
knowledge

Language expression

Thinking to Cut to the Point

Team collaboration

Opverall display effect

Total

Score (total score: 100)

Table 3. Feedback Form of Teaching Activities.

Leadership Science and Art Situation Simulation Teaching Effect
Feedback Form

Indicators (10 points per item) score
Deepen the understanding and mastery of theoretical knowledge

Stimulate interest and enthusiasm in learning

Strengthen the ability to analyze and deal with problems

Enhance team cooperation ability

Stimulate initiative and creativity

Cultivating Leaders' Thinking and Application Ability

Opverall teaching satisfaction

Comments and suggestions

(4). Task distribution

Provide students with case materials, explain the case
situation, and explain the role. Divide the class of 30 people
into five groups, and each group will show for no more than
30 minutes. Appoint a team leader. Each team will collect
materials, assign roles, prepare lines, rehearse in advance,
and make careful and sufficient preparations under the
leadership of the team leader.

4.2.2. Situational Simulation

Use classroom activity tables and chairs to arrange the
forum situation in advance, distribute the scoring forms, and
reserve three minutes for each group to show up on stage.
Then each group will take the stage one by one according to
the sequence. Before each group shows, they will explain
their respective roles, devote themselves to the situation, give
full play to their creativity and imagination according to their
understanding of the roles, and deduce their own
achievements. Other students watched carefully, and
recorded and scored according to the scoring table. At the
same time, they were ready to show on stage. Teachers
record and grade students' presentations to prepare for
comments and summaries, and at the same time maintain
good classroom order and control time so that situational
simulation teaching activities can be carried out in an orderly
manner.

4.2.3. Summary and Evaluation

After each group's situational presentation is completed,
summary and evaluation shall be conducted in a timely
manner. First of all, the situation simulation case of "Nujiang
River Basin Hydropower Development Symposium" is
analyzed. The characteristics of each role are analyzed. The
connection between the case and the teaching content of the
course is explored. The students' thinking is diffused and
triggered. Then comment on the presentation process of each
group, point out the advantages and disadvantages, affirm
and encourage their performance, and put forward
suggestions for improvement. Secondly, guide students to
discuss and communicate with each other and deepen their
understanding of the theoretical knowledge of leadership art;
Students reflect on and summarize their personal
performance. Feedback the situation design, teaching effect,
learning effect and acceptance degree, and fill in the
feedback form for submitting teaching activities.

The biggest problem in this exhibition was that some
groups were too involved, which led to emotional and heated
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debates. However, through timely intervention, the scene was
effectively prevented from getting out of control. This shows
that some students need to improve their language
communication and emotional control, and their
understanding and application of the theoretical knowledge
of leadership language, balance and motivation art are not in
place. Based on the whole teaching process, students'
enthusiasm for participation and feedback, it is believed that
the situation simulation teaching has a good effect. The
scores of each index in the feedback form of teaching
activities are above 8. The students have a deeper
understanding and experience of the theoretical knowledge of
leadership art, which is conducive to the cultivation of
students' comprehensive quality ability. In addition, the
teaching form is interesting, lively, students' enthusiasm for
participation is high, and their satisfaction is high.

5. Conclusion

Tao Xingzhi, a famous educator in China, said: "I think a
good teacher is not teaching, not teaching students, but
teaching students to learn."Leadership science and art is an
applied course, and practice is the source of its vitality. Many
years of teaching practice show that situational simulation
teaching method has realized the combination of theory and
practice, and the combination of "teaching" and "learning"
can not only enable students to understand and master the
theoretical knowledge of leadership science and art courses,
but also cultivate students' leadership thinking and
management ability. In the process of applying situational
simulation teaching method to leadership science and art
courses, we should pay attention to the following points:

5.1. Pre-class Preparation of Situational Simulation
Teaching Method

The premise of applying situational simulation teaching
method is that the teaching content can be contextualized,
and the higher the contextualization degree, the better the
teaching effect [15]. Therefore, in applying situational
simulation teaching method to leadership science and art
courses, it is first necessary to judge whether the teaching
content in leadership science and art courses is suitable for
contextualization, to seek truth from facts, and not to
contextualize for contextualization. The second is the choice
of scenario simulation cases and the design of scenarios. The
quality of case materials and situational design is the basis
for the situational simulation teaching method to achieve
good teaching results. The selection of cases should pay
attention to the following aspects: first, teachers should
strictly follow the teaching contents and teaching objectives,
and the selected cases should be compatible with them; The
second is that the cases are best from real events related to
leadership activities in life, close to the reality that students
can understand. Third, case selection should be feasible, in
line with the level of students, with moderate difficulty, to
ensure the completion of classroom time; Fourth, cases
should be flexible and open, so that students have room to

think and can cut in from different angles and levels to fully
stimulate students' creativity. The situation design should pay
attention to the following aspects: First, according to the
teaching content and case materials, reasonably design the
situation and role; Situational design should be real, close to
life and in line with reality. Second, the situation design
should be interesting and can stimulate students' interest and
enthusiasm. The third is that the link of situation design
should be as detailed, thorough and coherent as possible.
Finally, we should pay attention to the task distribution and
guide students to prepare carefully to avoid students'
understanding errors. We should explain it to students in
detail to ensure that each student fully understands the
specific information such as the goal, content, process and
matters needing attention of situational simulation, so that
students can make full preparations towards the goal of
situational teaching [16].

5.2. Classroom Display of Situation Simulation Teaching
Method

Situational simulation demonstration is the key stage of the
implementation of situational teaching method and the core
process of teaching activities. Students are the leading role in
the classroom display. Their input level, performance level
and participation attitude are important factors that affect the
display effect, and are related to whether situational teaching
method can achieve good teaching effect and whether the
teaching goal can be realized. Therefore, before class display,
students should be encouraged to participate seriously,
devote themselves to role playing, demonstrate their
understanding of the role, give full play to their creativity,
and show their talent and level. Classroom display is a
student-led stage, and students are the "leading role".
However, it should be noted that teachers are the "chief
director" of the whole situation simulation process, and their
role is also very important. Teachers cannot ignore the
display process and should guide it in due time, which is
related to the smooth development of the whole teaching
process. Specifically, we should pay attention to the
following points: First, maintain good classroom discipline,
control the time, and make the classroom display orderly;
The second is to pay attention to observation, understand the
students' understanding and mastery of the content of
leadership science and art courses, and record the advantages
and disadvantages exposed by the students' performance, so
as to lay the foundation for the following comments. Third,
the student's presentation process must be complete and
cannot be interrupted at will in order to avoid affecting the
student's thinking and performance. Fourth, teachers should
not rush to comment after each group presentation, and
comment after all the group presentations, so as not to
influence the subsequent group presentations. Fifth, students
to be displayed should record the performance of the display
group in the process of participation, prepare for the
following communication and discussion, and let students
learn from each other and learn from each other through peer
learning.
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5.3. After-class Summary of Situational Simulation
Teaching Method

After-class summary is the last link of situational
simulation teaching method and an indispensable "process".
In order to evaluate the teaching effect, analyze the
problems, solve the problems, deepen the theoretical
knowledge study of leadership science and art courses, and
summarize the practical experience, an interactive exchange
platform is provided. It is an important guarantee to
continuously improve the situational simulation teaching
method and improve the teaching quality. After the
demonstration of the situational simulation class, the
teacher should discuss and summarize the whole teaching
process in time. One is to analyze the whole situation
simulation case, pointing out the theoretical knowledge and
problems related to leadership science and art involved in
the case, spreading students' thinking and triggering
students' thinking. Comment on each group, point out their
advantages and disadvantages, affirm and encourage their
efforts, and put forward suggestions for improvement. The
second is to guide students to discuss and communicate
with each other, deepen their understanding of the
theoretical knowledge they have learned, consolidate what
they have learned, and guide students to self-reflect and
summarize their personal performance. Feedback the
situation design, teaching effect, learning effect and
acceptance degree, and put forward their own opinions and
suggestions. Third, teachers should summarize the whole
situation simulation teaching process, make an overall
evaluation on whether the case materials are suitable for the
teaching content, the overall teaching effect and the
completion of the teaching objectives, analyze the problems
existing in the whole process, sum up experience, and
adjust and optimize the situation simulation teaching in
combination with students' participation enthusiasm,
performance, feedback opinions and suggestions, so as to
make it more in line with students' learning rules and
learning conditions, so that students can have a deeper
understanding and mastery of theoretical knowledge,
exercise practical ability and improve comprehensive
quality through the situation simulation teaching method.
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